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They posit that academic resiliency come in two levels: a) the traditional full blown resiliency that is a capacity to deal with acute or chronic adversities that assault the developmental processes of an individual, and b) academic buoyancy which is the capacity to deal with academic setbacks or challenges.  

A. The traditional full blown resiliency tends to deal with adverse ethnic situations, chronic underachievers, or learning disabilities. 
B. Academic buoyancy is significantly associated with persistence and negatively associated with disengagement. It increases class participation for both boys and girls and for both middle and high school students.

In their study of academic buoyancy the predictors the used were:

· Self-efficacy (.14)
· Control  (not significant)
· Academic engagement (.16)
· Anxiety  (-.46)
· Teacher-student relationship (.08)

They found that anxiety negatively impacted academic buoyancy while higher self-efficacy and academic engagement were positive predictors. Once established, the positive teacher–student relationship also increased academic buoyancy. 
Ways to reduce anxiety:

· Show students how to deal more effectively with fear of failure

(promote a classroom environment of cooperation, self-improvement, and personal bests)

· Help them develop relaxation techniques

· Help them prepare academically for tests and exams

· Help them prepare psychologically for tests and exams

· Help them deal with stresses associated with academic challenges (reframe success as personal progress rather than outperforming others)

They found that key catalysts of academic buoyancy were:

· Healthy school environments

· Adaptive interpersonal factors

· Positive motivation and engagement

· Constructive interests and attitudes

The research investigating predictors for the overall concept of academic resilience identified several factors that enabled students to deal effectively with academic adversity and setbacks. They divided these factors up as follows:
1. Distal factors – SES, single parent families, ethnicity

2. Proximal factors ( 3 sets):

a) Psychological factors (self-efficacy, control, sense of purpose, motivation).

b) School & Engagement factors (class participation, educational aspirations, enjoyment of school, relationship with teachers, teacher responsiveness, effective teacher feedback, attendance, value placed on school, extra-curricular activity, challenging curriculum).

c) Family & peer factors (family support, positive bond with a pro-social adult, informal network of friends, peer commitment to education, authoritative and caring parenting, connection to pro-social organizations).

Sample questions:
I’m good at dealing with setbacks.



I don’t let stress get the best of me.




I think I’m good at dealing with schoolwork pressures.




I don’t let a bad mark affect my confidence.
