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             PROFESSIONAL LEARNING COMMUNITIES

             School Instrument

Revised March 2017


Background:
This survey is a confidential assessment of the circumstances at the school level as they pertain to the recent effort to adopt a professional learning community approach to the operation of schools. The data gathered by the survey should not contain the identity of any individual who provided their responses. Furthermore, if the data is collected and recorded on the available software and this school-wide data is forwarded electronically to the researcher listed below, all correspondence regarding individual school data will be kept confidential.   [Note: The intention of this survey is to provide internal data for schools to use for reflection and growth – it is not be used to evaluate the school as part of any formal school review, without the explicit permission of those at the school]
Instructions:

The survey consists of a 62 item questionnaire and an answer sheet to provide your responses. Each of the 20 pages of the instrument begins with a statement that is further sampled by 3 to 4 items measured on a scale that ranges from 1 to 5.   

Before you respond to an item, please read all three descriptors for that item. Circle the number that you believe best describes your perception of the current reality at your school.  The numbers 2 and 4 are provided in case your perception falls between the descriptors provided. 

Analysis of the data will be provided without charge by the researchers. Once the answer sheets have been completed a school representative should contact Ray Williams at RayWilliams@STU.CA 
SECTION A.  -  CULTURE  
1.  This school has a culture of collegiality, trust, and commitment.
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SECTION A.  -  CULTURE
2.  The culture in this school supports professional collaboration.
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SECTION A.  -  CULTURE

3.  Teachers in this school have the time to collaborate with their colleagues regarding student learning.  
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SECTION A.  -  CULTURE
4.   The impact that structural factors have on professional collaboration are addressed in this school.
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SECTION A.  -  CULTURE

5.  In this school we recognize the importance of effective communication.
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SECTION B.  - LEADERSHIP 
1.  School leadership in this school is grounded in effective organizational practices.
 
a.      
1                                        2
            3


      4


     5     


b.      
1                                        2
                       3


      4


     5   



c.      
1                                        2
                      3


      4


     5   


SECTION B.  - LEADERSHIP 
2.  Building the leadership capacity among both teachers and support staff reinforces learning for both       

     teachers and students in this school.
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SECTION B.  - LEADERSHIP 

3.  The sharing of leadership strengthens the leadership capacity of this school.
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* Pedagogical – dealing with instructional and assessment matters of children

SECTION B.  - LEADERSHIP 
4.  Decisions in this school are based on careful analysis of school-based data on student performance.
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SECTION B.  - LEADERSHIP 
5.  Decisions regarding resource allocation are made by those most involved in their use.
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SECTION C.  -  TEACHING
1.  Teachers in this school are encouraged to use professional collaboration to learn effective instructional        

     and assessment practices.
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  SECTION C.  -  TEACHING
2.  Instructional practices in this school meet the needs of students of all ability levels. 
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* Paraprofessional – Individuals other than contract teachers who work with students to assist student learning
SECTION C.  -  TEACHING
3.  Effective lesson planning is vital for improving student achievement in our school.

a.      
1                                        2
            3


      4


     5     


b.      
1                                        2
                       3


      4


     5   



c.      
1                                        2
                      3


      4


     5   


SECTION C.  -  TEACHING
4.  In this school, interventions are provided to students who require additional support.

a.      
1                                        2
            3


      4


     5     


b.      
1                                        2
                       3


      4


     5   



c.      
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SECTION C.  -  TEACHING
5.  In this school, assessment is a key component of instructional practices and contributes to student   

     learning.
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SECTION D.  -  PROFESSIONAL GROWTH & DEVELOPMENT
1.  In this school, professional growth is a multi-faceted, system-wide and on-going component of school 
      improvement efforts.
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 SECTION D.  -  PROFESSIONAL GROWTH & DEVELOPMENT
2.  Professional growth is supported in this school.
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SECTION D.  -  PROFESSIONAL GROWTH & DEVELOPMENT

3.  Our teachers have the knowledge, skills, and dispositions to engage in professional collaboration.
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SECTION D.  -  PROFESSIONAL GROWTH & DEVELOPMENT
4.  Professional development for teachers is organized using a comprehensive plan focusing on our school’s 
     vision.
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SECTION D.  -  PROFESSIONAL GROWTH & DEVELOPMENT
5.  In this school, mentorship provides for professional growth.
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Beginni

Most teachers here are receptive to the presence of other professionals in their classrooms.








Some teachers here are receptive to the presence of other professionals in their classrooms.








Few teachers here are receptive to the presence of other professionals in their classrooms.








There is a low degree of trust among teachers here to support the sharing of instructional practices.








There is moderate degree of trust among teachers here to support the sharing of instructional practices.








There is a high degree of trust among teachers here to support the sharing of instructional practices.


 





Few teachers here seem committed to helping other teachers improve instructional practices. 





Some teachers here seem committed to helping other teachers improve instructional practices. 











Most teachers here seem committed to helping other teachers improve instructional practices. 








Teachers here continuously collaborate to identify and address school-wide concerns.








Teachers here occasionally collaborate to identify and address school-wide concerns.








Teachers here rarely collaborate to identify and address school-wide concerns.  








Teacher dialogue in this school sometimes deals with student learning.  











Teacher dialogue in this school often deals with student learning.  











Teacher dialogue in this school seldom deals with student learning.  





 





Most teachers here feel they are treated as professionals. 








Some teachers here feel they are treated as professionals. 








Few teachers here feel they are treated as professionals. 








Very few teachers here are assigned meeting time during instructional hours to discuss student learning. 








Most teachers here are assigned meeting time during instructional hours to discuss student learning. 








Some teachers here are assigned meeting time during instructional hours to meet discuss student learning.








Teachers here often take time to meet after school hours to discuss student learning. 








Teachers here sometimes take time to meet after school hours to discuss student learning. 








Teachers here seldom take time to meet after school hours to discuss student learning. 








Teacher discussions between classes or during preparation time are seldom centered on student learning.








Teacher discussions between classes or during preparation time are occasionally centered on student learning.








Teacher discussions between classes or during preparation time are often centered on student learning. 








We often collaborate because we have common teaching assignments with others in this school or elsewhere.





We sometimes collaborate because we have common teaching assignments with others in this school.











We very seldom collaborate because we do have not have common teaching assignments in this school 








The physical layout of this school building enhances teacher collaboration.   








The physical layout of this school building limits teacher collaboration somewhat.











The physical layout of this school building limits teacher collaboration considerably.














The daily schedule in this school limits teacher collaboration considerably.








The daily schedule in this school enhances teacher collaboration.  














The daily schedule in this school limits teacher collaboration somewhat.








The communication system in this school is NOT very effective.





The communication system in this school is effective.











The communication system in this school is very effective.








Communication at our staff meetings seldom deals with student learning.


					





Communication at our staff meetings sometimes deals with student learning.








Communication at our staff meetings often deals with student learning.








Our school has systems and practices that address personality issues and rigid opinions.





Personality issues or rigid opinions seriously undermine effective communication in our school.








Personality issues or rigid opinions strain communication among some individuals in our school.





This school has a vision that most often guides decision making.








This school has a vision that occasionally guides decision making.











This school has a vision but it is not used to guide decision making.











Classroom operations and teachers’ work are clearly coordinated much of the time.








Each classroom operates independently of others and teachers work in isolation.





Classroom operations and teachers’ work appear to be coordinated some of the time.








Much of our energy is expended in identifying and pursuing our own goals.





Much of our energy is expended reacting to external pressures.








Much of our energy is expended in preserving the status quo.








Leadership in this school is the responsibility of every individual in the school. 








Leadership in this school is the responsibility of the administration and a few lead teachers. 








Leadership in this school is the responsibility of the administration.








Few teachers here have expertise in collaborative skills such as conflict resolution, consensus building, problem solving, and team building.








Most teachers here have expertise in collaborative skills such as conflict resolution, consensus building, problem solving, and team building.











Some teachers here have expertise in collaborative skills such as conflict resolution, consensus building, problem solving, and team building.








There are formal avenues that professionals may use to impact the hiring of a new principal at this school.








Professionals at this school are informally consulted when a new principal is hired. 








Professionals at this school are not consulted when a new principal is hired.








Our principal often collaborates with staff on pedagogical matters.


 


 





Our principal occasionally collaborates with staff on pedagogical matters.





Our principal seldom collaborates with staff on pedagogical* matters.  


 








Our principal seldom collaborates with staff for advice on matters pertaining to school policy.








Our principal often collaborates with staff for advice on matters pertaining to school policy. 











Our principal occasionally collaborates with staff for advice on matters pertaining to school policy.











In our school, teachers often choose to participate in decision making on school-wide issues.


 





In our school, teachers occasionally choose to participate in decision making on school-wide issues.











In our school, teachers choose not to participate in decision making on school-wide issues.











We seldom gather and analyze school data on student performance to inform our decisions.  








We sometimes gather and analyze school data on student performance to inform our decisions.  


 








We often gather and analyze school data on student performance to inform our decisions.  











External data on student performance are usually available in time to improve instruction or accommodate our students’ learning needs. 











External data on student performance are sometimes available in time to improve instruction or accommodate our students’ learning needs.





External data on student performance are seldom available in time to improve instruction or accommodate our students’ learning needs.








Internal school-wide data are often used to make instructional decisions here.








Internal school-wide data are sometimes used to make instructional decisions here.











Internal school-wide data are seldom used to make instructional decisions here.








The lack of expertise in gathering and analyzing data are minor barriers that prevent our use of data for decision making here.








The lack of expertise in gathering and analyzing data are moderate barriers that prevent our use of data for decision making here.








The lack of expertise in gathering and analyzing data are serious barriers that prevent our use of data for decision making here.








Decisions on the purchase of materials here are made through staff collaboration.


 





Decisions on the purchase of materials here are made by a small group of teachers.	


 








Decisions on the purchase of materials here are made by one person – the principal.


 








Teacher input in the creation of the teaching timetable is actively encouraged here.


 








Teachers here have little or no input in the creation of the teaching timetable.


 





Some teachers here have moderate input in the creation of the teaching timetable.











Assignments for our non-teaching staff are made by the principal.











Our non-teaching staff assignments are made through a collaborative process that maximizes teacher input.








Assignments for our non-teaching staff are made by the principal after consultation with a limited number of teachers.








Teacher expertise in instructional and assessment practices is developed both through individual efforts and collaboration with colleagues. 


    





Teacher expertise in instructional and assessment practices is developed primarily during pre-service programs.








Teacher expertise in instructional and assessment practices is developed primarily through individual efforts.





My teaching approach is modeled on the best teachers I had in school combined with my personal reflections and collaboration with colleagues. 





 











My teaching approach is modeled on the best teachers I had in school.








My teaching approach is modeled on the best teachers I had in school combined with approaches that I learned from my own classroom experience.


 


 











About half of the teachers in this school collaborate with colleagues to improve their teaching.








Few teachers in this school collaborate with colleagues to improve their teaching.





Most of the teachers in this school collaborate with colleagues to improve their teaching.











Teachers here differentiate instruction for all student ability groups.





Teachers here attempt to differentiate instruction for lower ability students when possible. 








Teachers here plan their lessons for the ‘average’ ability students	. 








Little or no in-service is provided to teachers who work with paraprofessionals here.





Teachers who are provided with paraprofessional support are given a formal in-service here.








All staff in this school receive on-going in-service that addresses paraprofessional collaboration.





Training in “instructional support” to paraprofessionals is the responsibility of the teachers to whom they are assigned.








At this school, ongoing formal training for “instructional support” is provided to all paraprofessionals. 














Training in “instructional support” is not provided to paraprofessionals at this school.








Teachers here have time scheduled to discuss best planning practices and collaborate on lesson planning.











Teachers here are occasionally given time to discuss best planning practices and collaborate on lesson planning.








Teachers here are seldom given time to discuss best planning practices and collaborate on lesson planning.











My lesson planning is often based on available resources the night before, and is usually done in isolation.








My lesson planning is based on sound instructional practices that are regularly shared among colleagues.








My lesson planning is based on either what seems to have worked before or what other colleagues are doing.








Teacher lesson plans focus on the essential material from the provincial curriculum, as determined by team decisions. 








Teacher lesson plans focus on what individual teachers believe is important material from the provincial curriculum.








Teacher lesson plans reflect the sequence and material from the textbooks which are assumed to be tied to the provincial curriculum.











Our students are invited to come in for extra help when they have academic difficulty.








When our students have academic difficulty, we contact the home and arrangements are made for extra help outside of class time.








In this school, there is a proactive school-wide approach to support students’ academic performance combined with a variety of timely interventions when issues arise. 








After students disturb the learning environment in this school they are documented and disciplined by the administration.





After students disturb the learning environment in this school they are documented and referred for help using a behavioural intervention process. 





In this school, there is a proactive approach to reinforce appropriate student behaviour combined with a variety of consistent and timely interventions. 








Individual teachers are expected to provide informal assistance to new students who come to this school (e.g., K, 6 or 9).








There is a formal orientation program in this school to assist the group of incoming students (e.g.,  K, 6, or 9).





There is little if any   orientation for new students who come to this school (e.g., K, 6 or 9).








Our primary use for assessment is to support timely interventions and inform instructional practices that increase student success.











Our primary use for assessment is to track students’ achievement levels and assist in identifying their ability.








Our primary use for assessment is to determine who passes and who fails.











Most teachers in this school use a variety of ongoing approaches to assess student learning.





Most teachers in this school use pre-tests as well as summative tests to assess student learning.








Most teachers in this school use end of unit summative tests as their primary assessment of student learning.  








Assessment is the collaborative task of a team of teachers.





Assessment is an individual teacher task.








Assessment is a task sometimes shared among a few teachers.








Assessment instruments are based on external testing models and are designed to produce results on a normal curve.





Assessment instruments are based on sound principles of learning and are designed to ensure fair evaluation of diverse groups of students. 








Assessment instruments are based on teachers’ beliefs and attempt to be fair to all students.








Professional growth derives from on-going professional reading, university coursework, and teacher collaboration both within and beyond the building.





Professional growth is a result of individual decisions to take advantage of learning opportunities that are offered to teachers.








Professional growth is restricted to learning how to teach a new course or an existing course from a new resource (text). 





My professional development is an on-going collaborative learning process that extends beyond PD sessions.





My professional development is limited to PD day offerings and other sessions held at district office during the school year.








My professional development is restricted to choosing a session from those offered during the school calendar’s PD days.





At any particular time, most of our teaching staff is engaged in some form of professional development. 





At any particular time, few teachers on this staff are engaged in some form of professional development. 





At any particular time, about half of our teaching staff is engaged in some form of professional development. 


		





The administration of this school advocates for resources to support teacher requests for PD.





Teacher requests for PD are seldom supported in this school.








Teacher requests for PD in this school are supported if teachers can find their own resources.








Professional growth is a term associated with our teaching staff.





Professional growth is a term associated with those individuals who teach or assist teachers with instruction. 








Professional growth is a term we apply to the improvement of all of our staff members. 








Teacher supervision here is fostered by a formal growth program, combined with an on-review process when needed.





Other than newly hired teachers, most teachers here are not formally supervised.





Teachers here are supervised using a traditional deficit model that is based on fixing concerns. 











I define professional collaboration as working with colleagues on tasks that improve student learning.








I define professional collaboration as working with colleagues on day-to-day school tasks.


 








I define professional collaboration as any professional interaction with colleagues.





Most teachers in this school exhibit the collaborative skills required to interact professionally with their colleagues.








Few teachers in this school exhibit the collaborative skills required to interact professionally with their colleagues. 





Some teachers in this school exhibit the collaborative skills required to interact professionally with their colleagues.





Many teachers in this school seek out opportunities to enhance their professionalism by working with other colleagues 





Many teachers in this school prefer to work alone





Many teachers in this school are willing to work with colleagues occasionally to meet shared needs








Teacher professional development is often focused on our school’s improvement plan.  








Teacher professional development is occasionally focused on our school’s improvement plan. 








Teacher professional development is seldom focused on our school’s improvement plan.  








District PD seldom reinforces our school’s improvement plan. 








District PD sometimes   reinforces our school’s improvement plan. 








District PD often reinforces our school’s improvement plan.








Teachers in this school seldom seek professional development that focuses on our school vision. 








Teachers in this school often seek professional development that focuses on our school vision.





Teachers in this school occasionally seek professional development that focuses on our school vision.





Staff members actively contribute to the orientation of beginning teachers who are new to this school.








Orientation for beginning teachers who are new to this school is the responsibility of the administration.








There are no planned procedures to orient beginning teachers who are new to this school. 








Staff members actively contribute to the orientation of experienced teachers who are new to this school.


 








There are no planned procedures to orient experienced teachers who are new to this school. 





Orientation for experienced teachers who are new to this school is the responsibility of the administration.











Most teachers in this school are encouraged to share school leadership responsibilities.











Few teachers in this school are encouraged to share school leadership responsibilities.








Some teachers in this school are encouraged to share school leadership responsibilities.
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