District Support for Schools – Item Purpose Statements

March 20, 2008


SECTION A.  - LEADERSHIP FOR SCHOOL IMPROVEMENT
1. District level educators demonstrate effective leadership for establishing Professional Learning Communities in schools.
1a.
Number of teachers to whom DLEs have provided information about PLCs.

1b.
Degree to which DLEs  have communicated essential PLC components.

1c.
Degree to which DLEs  have communicated flexible aspects of PLC operations.

2. District level educators ensure that staffing decisions support Professional Learning Community implementation.

2a.
Degree of importance placed on creating central office support for PLCs.
2b.
Degree to which staffing decisions enhance PLC development.
2c.
Frequency with which school-based FTEs are allocated to support PLCs. 
3. In this district the development of teacher leadership is encouraged..

3a.
Degree to which district models the importance of building teacher leadership.
3b.
Degree to which district assists schools in building teacher leadership.
3c.
Degree to which the assessment of building teacher leadership is a priority
4. Decisions at the district level reinforce and support school-based Professional Learning Communities. 
4a.
Level of adjustment in decision making that district office staff make to support school-based PLCs.
4b.
Level of effectiveness of the district plan to implement school-based PLCs.
4c.
Level of effectiveness of the district plan to sustain school-based PLCs.
5. This district recognizes the importance of transforming schools into Professional Learning Communities.
5a.
Degree to which district goals enhance the transformation of schools into PLCs.
5b.
Degree to which district timelines contribute to the transformation of schools into PLCs.

5c.
Degree to which resource allocation contributes to the transformation of schools into PLCs.
SECTION B - MUTUAL COMMUNICATION
1. In this district, communication channels are perceived as invaluable tools for building trust and collaboration.

1a.
Level of communication among principals and district staff on school matters.
1b.
Level to which DLE actions promote trust among district and school personnel.
1c.
Level to which DLEs promote PLC collaboration among teachers in similar schools.
2. Our school and district improvement plans are built upon coherent two-way communication.

2a.
Level of involvement of school based educators in developing DIPs.
2b.
Level of district office personnel involvement in developing school improvement 
plans.
2c.
Extent of mutual feedback between schools and district regarding their improvement plans.
3. Communication on professional development is a collaborative undertaking in this district.

3a.
Degree to which district policies support school-district PD collaboration.
3b.
Degree of collaboration between school & district when planning PD.
3c.
Degree of collaboration between school & district when evaluating PD.
4. District expectations for principals are clearly communicated, considered and evaluated.

4a.
Degree to which the district has communicated its expectations for principals.
4b.
Degree to which district office staff consider principal expectations when directing principal actions.
4c.
Degree to which principal performance evaluations are based on mutually 
identified job 
expectations.
 5. Feedback on student performance is an effective component of district-school communications.
5a.
Range of data sources used in student performance feedback within the district.
5b.
Level of satisfaction with the length of time it takes to get assessment results back to teachers.
5c.
Level of impact that student performance data has on teacher collaboration.
SECTION C - INSTRUCTIONAL SUPPORT for SCHOOLS

1. Our district makes every effort to support the improvement of student learning.
1a.
Extent to which student learning is the focus of DLE meetings.

1b.
Extent to which DLEs collaborate to develop SMART goals to improve student learning.
1c.
Extent to which district level interventions are based on student learning indicators.
2. District level educators believe in the importance of supporting teachers’ instructional practices.

2a.
Extent to which instructional improvement is the focus of PD initiatives promoted by DLEs.
2b.
The extent to which instructional improvement activities promoted by DLEs are coherent, 
ongoing and job-embedded.
2c.
The extent to which DLES provide teachers with PD activities to support instructional 
improvement.
3.  In our district we focus our energy on providing sustained, systemic and results-oriented instructional improvement.

3a.
Degree to which PD is focused on sustainable long term interventions.

3b.
Level of commitment an individual DLE puts forward to improve teachers’ instructional 
practices.

3c.
Length of time over which efforts to improve instructional practices is expected to produce results.

3d. 
The differing focus of DLE energy expended to improve instructional practices of teachers. 
4. District level educators believe in the importance of helping teachers improve their instructional practices.

4a. 
The extent to which individual DLEs are familiar with teacher instructional practices.

4b.
How often individual DLEs provide direct instructional support at the classroom level.

4c.
How often individual DLEs provide indirect instructional support at the classroom level.
5. District level educators have the capacity to provide instructional support to schools.

5a.
Level of curriculum expertise DLEs possess for the grades/subjects they are expected to support.
5b.
Level of teaching experience DLEs possess for the grades/subjects they are expected to support.
5c.
Impact of non-instructional matters on the provision of necessary instructional support to teachers.
SECTION D - OPERATIONAL SUPPORT for SCHOOLS
1. District level educators work to overcome operational limitations that impact school effectiveness.
1a.
Efforts of DLEs to ensure adequate availability of qualified supply teachers.
1b.
Extent of DLE collaboration in their efforts to ensure schools have adequate instructional resources.
1c.
Efforts of DLEs to provide time to support teacher collaboration to enhance student learning.
2. District level educators promote the effective use of instructional technology to improve student learning.
2a.
The degree to which the purchase of current instructional technology is a priority for DLEs.
2b.
The degree of alignment of instructional technology purchases with effective instructional practices.
2c.
The degree to which teacher PD on current instructional technology is a priority for DLEs.
3.  The district recognizes that data collection and analysis are integral to improving school operations.
3a.
Consideration given to data collection and analysis when hiring, assigning or promoting teachers.
3b.
Degree to which training in data collection and analysis for teachers is a priority.
3c.
Degree to which training in data collection and analysis for DLEs is a priority.

4.  The district promotes student learning by minimizing non-instructional barriers.
4a.
Impact of teacher non-instructional responsibilities on the teaching-learning process.
4b.
Impact of teacher record keeping on the teaching-learning process.
4c.
Impact of bus practices on the teaching-learning process.
 5. The district provides adequate non-instructional resources to enhance the students’ learning environment.
5a.
Impact of clerical support on students’ learning environment.
5b.
Impact of custodial support on students’ learning environment.
5c.
Impact of school maintenance on students’ learning environment.
